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• What do I want my 

students to be able to 

know, understand and do 

by the end of XX?

• How will I know…?

• How will they know…?



So, before we start… 

On the post-it-notes, with reference to a unit you are teaching now…

1.  What do you want your students to be able to know understand and 

do by the end of the current unit?

2. How will you know this has been achieved?

3. How will they know this has been achieved?

4. What is it that you want to prioritise in your teaching learning and 

assessment of Geography?

Red; Green; Yellow; Questions?



Outline of the sessionWhat and Why

1. An overview about assessment in geographical education

2. What makes our Geography assessments geographical? 

How

3. Formative or Summative? Feedback or Feed-Forward?

Next steps

4. Enabling or constraining influences in the development of our assessments for 

Geography



1. To demonstrate an understanding about and application of the 

nature of geographical assessment.

2. To demonstrate an understanding about the possible enablers and 

constrainers to assessment practice in the Geography classroom.

3. To develop three SMART goals, related to assessment in the 

Geography classroom, to work towards and reflect on during the 

year.

Objectives of the Session



1. An overview about assessment 

in Geography education



Lane & Bourke (2019)• Formative and summative approaches are 

required;

• Formative assessment – enhanced student 

engagement and demonstrated depth of teacher 

knowledge about Geography;

• Spatial reasoning needs to be evident and can 

act as a benchmark for complexity of thinking 

and application of key concepts -> content 

analysis; and

• Concept mapping, sketch-mapping, visual 

representations, diagrams, word-association 

need to be evident in rigorous assessments and 

can be used to  show progression in learning.



Bijsterbosch, van der Schee & Kuiper (2017)

• Formative and summative approaches need to be 
focused on meaningful geographical learning;

• Active construction of knowledge using prior and new -
apply, integrate, create, evaluate – procedural and 

conceptual to accompany core knowledge;

• Spatial reasoning can become an taxonomic 
assessment tool either formatively and/or summatively
such as SOLO; and

• Alignment needs to occur between what is valued in 
geographical education and the purpose and outcomes 
of internal assessment. 



Available from the 

AGTA website

www.agta.asn.au

Under the 

‘Resources’ tab

http://www.agta.asn.au/


Lane & Caldis (2018)

• Understanding the nature and extent of conceptual 
change in student learning as a source of feedback to 
teachers about the effectiveness of fieldwork, teaching, 
learning and assessment; and

• Incorporating diagnostic assessment opportunities 
around alternative conceptions to enhance 
constructive alignment between teaching, learning and 
assessment and determine levels of complexity or 
simplicity to enhance understanding about learning 
progression.

• https://storymaps.esri.com/stories/2018/misconception
s/index.html

https://storymaps.esri.com/stories/2018/misconceptions/index.html


Solem, Stoltman, Lane, 
Bourke, Chang, & Viehrig

(2018)

• Assessment (formative and/or summative) should 

cover content (conceptual, contestable, theoretical) 

and cognition; and

• Students should be able to demonstrate multiple 

perspectives and global relevance of an issue/issues 

and a process/processes across a range of scales –

active citizenship and application of knowledge, skills 

and capabilities.



So, continuing from where we started… 

On the post-it-notes, with reference to your chosen unit of work 

and the literature, has anything been confirmed or challenged…

1.  What do you want your students to be able to know understand and do by the 

end of the current unit?

2. How will you know this has been achieved?

3. How will they know this has been achieved?

4. What is it that you would like to emphasise in your teaching, learning and 

assessment of Geography?

Red; Green; Yellow; Questions?



2. What makes our Geography 

assessments geographical?



What happens in a 
Geography lesson that 

confirms you have been in a 
Geography lesson?

• Individually, on post-it-notes, write 

down 3 points. You can draw from 

personal experience and/or theory

Activity:

Think, Share, Compare

• Share your 3 post-it-notes with the group

• Arrange the post-it-notes to show most 

frequently to least frequently mentioned 

points OR clusters of similar themes

• Contribute to a whole group discussion

What makes a Geography lesson 
geographical?



www.GEOGstandards.edu.au
(websi te under 
reconstruct ion)

Hutchinson & 
Kriewaldt (2010)

www.agta.asn.au

Under the ‘Resources’ tab, 

Professional Standards

http://www.geogstandards.edu.au/
http://www.agta.asn.au/






What makes our Geography lessons geographical?

From theory and practice…

What makes 
our Geography 

lessons 
geographical?

Content

Inquiry based 
learning 

pedagogies

Communication of 
data and information

Integration of tools 
and skills to 

understand content

Conceptual 
clarity / 

geographical 
thinking

Use of 
terminology and 

evidence of  
geographical 

literacy



Are elements of a 

geographical Geography 

lesson evident in your 

assessments for Geography?

Yes No Something 
else

What makes a Geography assessment 
geographical?



• What do I want my 

students to be able to 

know, understand and do 

by the end of XX?

• How will I know…?

• How will they know…?



So, continuing on… 

Revisiting the chosen unit of work and the evidence 

base so far...

1. Changes or amendments?

2. An ‘aha’ moment

3. A challenge

Red; Green; Yellow; Questions?



3. Formative or Summative? 

Feed-back or Feed-forward?



• http://bravatrak.com/whats-the-difference-between-feedback-and-
feedforward/

Please stand in a circle and choose to share one of (a), (b), or (c): 

(a) Provide a feedback and a feedforward comment to Susan about this 

session so far; OR

(b) Provide a feedback and a feedforward comment to yourself about ‘the 

unit’ and geographical assessment; OR

(c) Outline the typical content and mode of delivery of a recent feedback 

and a feedforward comment to one of your students.

http://bravatrak.com/whats-the-difference-between-feedback-and-feedforward/


https://teche.mq.edu.au/2018/08/coffee-course-day-1-why-is-
feedback-so-tricky-to-get-right/

Misconception The hard question Response

The role of feedback is 
to justify the mark

How often do we do this? 
Why?/Why not?/How?/Who with?

The educator is the only 
source of feedback

How often do students receive 
feedback and feedforward from 
sources other than me? Why?/Why 
not?/How?

Students recognize 
when they receive 
feedback

Reflection question from website

Students understand 
and receive my feedback

How do I know? What is the 
evidence?

It is not possible to 
provide quality feedback 
in a short amount of time

Do I believe this? Why/Why not? If 
so, what else could I do? If not, 
what do I do?

https://teche.mq.edu.au/2018/08/coffee-course-day-1-why-is-feedback-so-tricky-to-get-right/






4. Enabling and/or 

constraining influences



Enabling or constraining 

influences on assessment 

practice in Geography

Emergent 
properties
- personal
- structural
- cultural

Influence of 
emergent 
properties
- enabling

- constraining

3D Decision-
making process

- discernment
- deliberation
- dedication

The Theory of Reflexivity is about the 

‘bending-back’ of thought to stimulate 

‘internal dialogue’ that shapes 

thoughts and demands action 

(Archer, 2010a, 2010b, 2012).

Example: assessment and reflexivity theory

Theory of Reflexivity (Archer, 2010a, 2010b, 2012)



Enabling and constraining influences on 

Susan’s assessment practice
Determine which properties become 
most influential – act upon those to 
maximise enablers or mitigate 
constraints

Enablers
(dependent on individual context)

Constraints
(dependent on individual context, one person’s 

constrainers can be others’ enablers)

Personal (e.g. my own 
convictions)

Advocate for inquiry based learning 
and signature pedagogies (a 
geographical Geography lesson)

Dislike of content focused/recall 
type of assessments

Structural 
(e.g. syllabus, empirical research, 
timetabling)

Recommendation for progression, 
spatial reasoning, application, 
(syllabus + research); conceptual 
change (research)

Time constraints (syllabus)

Cultural 
(e.g. school, faculty)

Willingness to take ‘risks’ with 
assessment approaches at key 
moments in a sequence of learning 
and in the classroom (faculty)

Teacher-centred textbook driven 
teaching and learning (school)
Skills taught in isolation (faculty)



Identifying possible influences that enable or 

constrain your assessment practice in the Geography 
classroom

1. Individually, list an influence from each emergent property that enables 

or constrains your own assessment practice in the Geography 

classroom.

2. Share with your group. Discuss and rank the most influential enabler 

and constrainers to assessment practice in the Geography classroom.

3. Share as part of whole group discussion.



Enablers Constraints

Personal (e.g. my own 
convictions)

Structural 
(e.g. syllabus, empirical research, 
timetabling)

Cultural 
(e.g. school, faculty)

Individual; most powerful

Group; most prevalent



Making my Geography assessments more 

geographical: Maximising the enablers and 

mitigating the constrainers

• Thinking about the literature

• Thinking about my pedagogy

• Thinking about the needs and capabilities of my 

students

• Thinking about the feedback and feedforward I 

provide to students

• Thinking about the enabling influences

• Thinking about the constraining influences



So, still continuing on… 

On the post-it-notes, with reference to the chosen unit, literature, 

and discussion what will change?

1.  What do you want your students to be able to know understand and do by the 

end of the current unit?

2. How will you know this has been achieved?

3. How will they know this has been achieved?

4. What would you like to emphasise in your teaching, learning and assessment of 

Geography?

Red; Green; Yellow; Questions?



SMART goals: Personalised goals for assessment 

in the Geography classroom

• Introduce the idea of SMART goals 

• https://www.projectsmart.co.uk/smart-goals.php

• Individually develop 3 SMART goals about assessment practice 

in the Geography classroom for you to work towards and reflect 

on during the remainder of this school year

• Please write one of your goals on the A4 paper

https://www.projectsmart.co.uk/smart-goals.php


SMART goals: Personalised goals for assessment 

in the Geography classroom

• S - specific, significant, stretching

• M - measurable, meaningful, motivational

• A - agreed upon, attainable, achievable, acceptable, action-

oriented

• R - realistic, relevant, reasonable, rewarding, results-oriented

• T - time-based, time-bound, timely, tangible, trackable



• What do I want my 

students to be able to 

know, understand and do 

by the end of XX?

• How will I know…?

• How will they know…?

• What am I going to do?



To demonstrate an understanding about and application of the 
nature of geographical assessment.

Objectives of the session

√

√ To demonstrate an understanding about the possible enablers and 
constrainers to assessment practice in the Geography classroom.

To develop three SMART goals, related to assessment in the 
Geography classroom, to work towards and reflect on during the 
year.

√



THANK YOU FOR YOUR INTEREST 
AND PARTICIPATION

susan.caldis@hdr.mq.edu.au

http://mq.edu.au

